
Tertiary Level Aliya Madrasah Students’ Motivation in EFL Classrooms: 
Teachers’ and Students’ Perspectives in Bangladesh

Ashfaque Akhter1*, Mir Md. Fazle Rabbi2 and AKM Zakaria3 

1Islamic Arabic University, Dhaka
2,3Dhaka University of Engineering & Technology, Gazipur

ABSTRACT

The aim of this paper is to investigate the factors that motivate Aliya Madrasah students of Bangladesh in their 
English language classes. The Aliya Madrasah students have to learn English and other foreign languages like 
Arabic, Urdu, and Persian as part of their Madrasah education. Therefore, this study attempts to unfold what 
particularly motivate them in learning English language. The study employs mixed method for data collection. 
120 Aliya Madrasah students of Fazil (honors) level and 10 English language teachers take part in the survey 
questionnaire. Then 20 randomly selected students among the survey participants and all the 10 teachers are 
interviewed to identify the factors that motivate students in learning English language. As the findings of the study 
reveals, Aliya Madrasah students are instrumentally and extrinsically motivated to learn English language. At the 
end of the study the authors have recommended some measures that can be taken to inspire the less-motivated 
Aliya Madrasah students in learning English language in the EFL classrooms.

APPENDIX

1. What language is mostly used by the student in   
 classroom? (For students only)
 a) Bengali 100%    b) English 00%  c) Others 00%

2. What language is mostly used by the teachers in the  
 classroom?  (For teachers only)
 a) Bengali 95% b) English 05% c) Others 00%

3. How often the classroom discussion is conducted in  
 English? 
 a) Always 00%   b) Sometimes 50% 
 c) Rarely 45%        d) Never   05%

4. How often do you read newspapers/magazines   
 /comics in English?
 a) Always 05%   b) Sometimes 45%            
 c) Rarely 35%       d) Never   15%
5. How do you evaluate your proficiency ability in   
 language skills?
 a) Very good 10%     b) Good 36%                
 c) Average     40%     d) Weak 14%

6. In which skill area do you find yourself most   
 proficient in?
 a) Listening 25%      b) Speaking 15% 
 c) Reading     40%     d) Writing 20%

7. Do you think you are proficient enough to understand  
 courses taught in English?
 a) Yes   52%         b) No   40%       
 c)  To some extent 05%   d) To greater extent 03%

8. In which skill area do you find yourself most   
 deficient in?
 a) Listening   10%      b) Speaking 55%     
 c) Reading   15%      d) Writing    20%

9. In which skill do you think is more important for you  
 than others? (For students only)
 a) Listening 10%      b) Speaking 30%    
 c) Reading     20%    d) Writing   40%

10.  In which skill do you (teacher’s point of view) think  
 is more important for you than others? (For teachers  
 only)
 a) Listening 10%      b) Speaking 40%    
 c) Reading 20%     d) Writing   30%

11. In which skill area do you find yourself slower   
 improvement?
 a) Listening 10%        b) Speaking 55%     
 c) Reading 15%     d) Writing 20%

12. In which skills do you often adopt? 
 a) Listening 30%        b) Speaking 25%
 c) Reading   35%      d) Writing 10%

13. Do you have any idea about critical thinking?
 a) Yes    56%       b) No   40%      
 c) To some extent   04%   d) To greater extent 00%

14. In which skills will help you to improve of your   
 critical thinking? 
 a) Listening   40%     b) Speaking 30%      
 c) Reading   20%      d) Writing 10%

15. How often teacher can train students in critical   
 thinking skill in language classroom at secondary  
 level?
 a) Always 10%         b) Sometimes 40%     
 c) Rarely 30%       d) Never 20%

1.  INTRODUCTION

The term 'Madrasah' is derived from the Arabic verb 
darsun, which denotes to teach, educate, or school. 
Madrasah education thus refers to an Islamic education 
system. Madrasah is renowned in our country as an 
establishment that teaches traditional Islamic knowledge. 
The madrasah education has a noteworthy historical 
background in South Asia. As Bano (2014) mentions in 
her study, it started officially in the thirteenth century with 
the establishment of Delhi Sultanate under the Mughal 
Empire. Later under the British rule the madrasah 
education system went through a process of 
modernization and as part of it the Aliya Madrasah in 
Kolkata was established in 1782. Initially it focused to 
educate the students with the Persian, Arabic and Muslim 
Law (Fiqh) so that they can be employed in the 
government offices and courts as interpreters of Muslim 
law. In 1826, the primary level of the madrasah education 
system was introduced with English language courses [1]. 
After independence from Pakistan, Bangladesh Madrasah 
Education Board was formed in 1979 that integrated the 
secular subjects with the traditional Islamic subjects. As 
Rahman (2020) includes in his study, “The Ershad regime 
(1982-90) kept previous policies unchanged and 
subsequent governments followed suit” [2]. In 2013, 
Islamic Arabic University was formed under the Sheikh 
Hasina led Bangladesh Awami League government which 
supervises 1503 Fazil (honors) and Kamil (masters) level 
Aliya madrasahs [3] [source website of IAU]. Therefore, 
English language courses are there in the curriculum of 
Madrasa Education system for a long time. However, 

English is considered as a foreign language in 
Bangladesh, despite the fact that students start to learn 
this language from their primary level of education. 
According to Rahman (2005), English is not utilized for 
interpersonal or inter-institutional communication in 
Bangladesh, and there is little evidence that English is 
becoming a lingua franca in the country [4]. However, 
owing to technical improvement and exposure to 
Information Technology (IT) innovations and the internet 
in this nation, the language is increasingly becoming a 
component of the socio-cultural system. The usage of 
English is expanding day by day particularly among the 
young adults, whether they study in the mainstream 
education system, technical and vocational education 
system, or in the madrasah education system. 

However, in terms of learning English language, the need 
and motivation of the madrasah students are different 
from those of the mainstream students. Therefore, the 
objective of this study is to explore the factors that 
actually motivate the Aliya Madrasah students to learn 
English language at tertiary level in Bangladesh. It will 
also recommend some measures that can be taken into 
account for the less-motivated students.

This paper employs a mixed method study (Ql-Qn) where 
the Madrasah students and their English teachers have 
been surveyed and interviewed for data collection. It is 
divided into five sections namely: Introduction, Literature 
Review, Methodology, Findings and Discussion, 
Recommendation and Conclusion as an overall structure.
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2.  LITERATURE REVIEW

In Bangladesh, there are two forms of Madrasah 
education: Aliya Madrasah and Qawmi Madrasah. 
Bangladesh's Aliya Madrasah is a branch of the Calcutta 
Aliya Madrasah. which is supervised by Bangladesh 
Madrasah Education Board under the Ministry of 
Education, Government of Bangladesh. This education 
board integrates the Islamic education with the 
mainstream education system of Bangladesh. There are 
9,000 Aliya madrasas with over 1.77 million students 
across the country [5].

Table I: Equivalence of Aliya Madrasa Degrees in 
Bangladesh

Table I: Equivalence of Aliya Madrasa Degrees in 
Bangladesh

Source: Ministry of Education, Bangladesh, 2006, 
adapted from Bano (2013) [1]

Sixty percent of the existing courses of the NCTB 
(National Curriculum and Textbook Board) have been 
integrated in the curriculum of Aliya Madrasah [6]. It 
equips the graduates with an understanding of 
contemporary science and technology, as well as other 
disciplines of modern education in addition to Islamic 
education. As a result, students have the opportunity to 
continue their studies in the mainstream disciplines at 
public and private institutions or to start their career after 
their graduation from the Aliya Madrasah. 

Aliya Madrasah students follow the similar curriculum 
and textbooks used for the mainstream education system 
as prescribed by NCTB. However, their lack of 
motivation to attend the EFL classes may arise from two 
reason. First, they have to learn other languages like 
Arabic, Urdu, Persian as part of their Islamic education, 
therefore, English language becomes a burden for them. 
Second, they have more courses to cover for which they 
cannot focus on the English language courses. Thus, the 
factors that actually motivate Aliya Madrasah students to 
learn English language is a major field of study.

Motivation has been defined differently by numerous 
authors. However, to summarize different definitions, 
motivation is an internal individual process which 
activates, directs, and maintains observable human 
behavior to move towards achieving a certain goal 
(Baron, 1996; Wade & Tarvis, 1998) [7,8]. Gardner 

(2010) points out three elements of motivation: effort, 
desire, and positive effect [9]. According to Brown 
(1994), Motivation is probably the most frequently used 
catch-all term for explaining the success or failure of 
virtually any complex touch. It is easy to figure that 
success in a task is due simply to the fact that someone in 
‘motivated’. It is easy in second language learning to 
claim that a learner will be successful with the proper 
motivation. Such claims are of course not erroneous, for 
countless studies experiments in human learning have 
shown that motivation is a key to success. (p. 152) [10]

According to Harmer (1998), notable scholars such as 
Gardner and Lambert proposed two forms of motivation: 
integrative and instrumental. Learners who have 
integrative motivation want to learn the target language 
with an aim to knowing the culture and speaker of that 
language [11]. On the other hand, the learners with 
instrumental motivation intend to learn the target 
language for practical purposes like getting a job or going 
abroad for higher studies. According to Ryan & Deci 
(2020), there are two types of motivation: extrinsic and 
intrinsic [12]. Leaners are intrinsically motivated if they 
take part in the learning activities with sincere 
concentration. However, learners are extrinsically 
motivated if they participate in the learning activities for 
any type of reward or punishment like getting a good job 
or the fear of failure in the examination. Ellis (1997) was 
of the view that a learner can be motivated by multiple 
factors based on the learning context and tasks [13]. He 
also opined that learning aptitude relies on the learner’s 
cognitive abilities in foreign language learning and for 
this reason, motivation includes the learner’s attitude and 
other relevant factors that determine the degree of efforts 
the learner puts in learning the language.

Numerous studies have been conducted worldwide to 
identify the factors that motivate EFL learners at different 
educational levels. In Bangladesh, Rahman (2005), 
conducted a study to recognize the factors that motivate 
the tertiary level students to learn English at a private 
university and found that learners have integrative 
motivation to learn English as a language [4]. Quadir 
(2017) found seven demotivating factors that hinder the 
English language learning of the higher secondary level 
students of Bangladesh [14]. Chowdhury, Roy, and 
Kabilan (2021) identified lack of intrinsic motivation to 
learn English language among the students of a 
Bangladeshi university [15]. However, as the literature 
suggests, all the studies have been conducted at different 
educational levels of Bangladesh to identify the 
motivational factors of mainstream English language 
learners. Therefore, the objective of this study is to 
explore the factors that motivate the tertiary level Aliya 
madrasah students in learning English language. 

3.  METHODOLOGY

This section includes the research design of this study. As 
numerous parts of it, the research questions, the setting of 
the research, the profile of the respondents, the tools, and 
data analysis procedure have been discussed here. This 
study applies mixed method research, as it deals with both 
the quantitative and the qualitative data.

3.1  Research Questions

Based on the objective of the study, the following two 
research questions have been formulated:

3.1.1. Which factors motivate the undergraduate Alia 
Madrasa students to attend their English language 
classes?

3.1.2. What measures can be taken to improve motivation 
of the less-motivated Alia Madrasa students?   
 
3.2  Setting of the Research

The research had been conducted at three Aliya 
madrasahs of Dhaka, Chittagong, and Sylhet divisions of 
Bangladesh. 

3.3  Profile of the Respondents

120 madrasah students of Fazil (Degree Pass course) level 
took part in this research. Among them 85 were male and 
35 were female. All of them completed their Dakhil (SSC) 
and Alim (HSC) examinations under the Madrasa 
Education Board. All of them took part in the survey and 
20 randomly selected students were chosen for the 
interview. However, 10 randomly chosen English 
language teachers took part in the survey and in the 
interview session. 

3.4    Research Tools

Survey questionnaire and interview were used as research 
tools in this study. Both the tools had been distributed 
among the students and the teachers. For proper 
triangulation of the study, the survey questionnaires for 
the students and the teachers were the same. However, the 
interview questions designed for the students were 
slightly different from those designed for the teachers.

3.5  Data Analysis

The survey questionnaires employed three point Likert 
Scale: Agree, Neutral, and Disagree to collect the 
perceptions of the participants. Next, the quantitative data 
collected from the surveys were analyzed through MS 

Excel and presented in the form of tables for clear 
understanding. On the other hand, the qualitative data 
obtained from the interviews have been coded and 
described elaborately. 

4.  FINDINGS AND DISCUSSION

This section includes the findings of the survey 
questionnaires that have been used for the students and the 
teachers, the findings of the interviews and discussion on 
the findings.

4.1  Findings of the Students’ Survey    
 Questionnaire

Table II: Students’ Perceptions on their motivation to 
attend EFL classes

From the table, it has been observed that about 80% of 
students disagree that they attend English classes because 
the want to pass in the English language courses only 
besides 80% students have interest in learning English as 
a foreign language. A positive response is also observed 
among students (79.50%) that they consider English as a 
prestigious language and the majority (83.50%) also 
agreed that English speaker is more respected in 
madrasah. 

It has been also observed that there is a positive sign 
among the students (63.30%) that they want to 
communicate with English speaking people. On the other 
hand, there is a negative sign among them (58.20%) that 
they do not want to read English books, newspaper, or 
magazines. About 77% students are interested to 
understand YouTube Videos, films, radio and TV 
programs in English language.

76.60% students shared the view that they participate 
English classes because they want to deliver religious 
speech in English whereas 12.41% students are neutral in 
their opinion and the remaining (25.09%) are disagree 
about the statement. However, majority (62.50%) of the 
respondents opined that they want to study abroad where 
English language skills are essential whereas about 25% 
students are disagree about their opinion and the 
remaining are neutral. Similarly, majority (68.50%) of the 
respondents opined that they want to work abroad where 
the knowledge of English is a prerequisite whereas about 
22.60% students are disagree about their opinion and the 
remaining (8.90%) are neutral.

A good number of respondents (63.80%) think that 
English will help them gather knowledge of other fields of 
study where some respondents are neutral (13.80%) and 
the remaining are disagreed. Similarly, majority of them 
(76.60%) believed them English is necessary to get a good 
job and the good number of them (63.80%) also believed 
that English language will broaden their outlook. There is 
an important statement observed that about 60.20% 
students give their opinion that their teacher does not 
forces them to learn English language and 33.80% of 
them are disagreed and the remaining are neutral. On the 
other hand, it has been observed that 76.60% students 
agreed that the madrasah forces them to attend English 
language classes.

4.2  Findings of the Teachers’ Survey    
 Questionnaire

Table III: Teachers’ Perceptions on Students’ Motivation 
to Attend EFL Classes
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them are disagreed and the remaining are neutral. On the 
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S
L 

Alia Madrasah 
students’ attend 
English classes 
because 

Agree Neutral Disagr
ee 

1. they want to pass in 
the English language 
courses only. 

60% 0% 40% 

2. they have interest 
in learning foreign 
languages. 

70% 0% 30% 

3. they consider 
English as a 
prestigious 
language. 

80% 0% 20% 

4. English speaker is 
more respected in 
madrasah. 

90% 0% 10% 

5. they want to 
communicate with 
English speaking 
people. 

50% 20% 30% 

6. they want to read 
English books, 
newspapers, or 
magazines. 

20% 0% 80% 

7. they want to 
understand 
YouTube videos, 
films, radio and 
TV programs in 
English language. 

50% 10% 40% 

8. they want to 
deliver religious 
speech in English. 

80% 10% 10% 

9. they want to study 
abroad where 
English language 
skills are essential. 

50% 20% 30% 
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take part in the learning activities with sincere 
concentration. However, learners are extrinsically 
motivated if they participate in the learning activities for 
any type of reward or punishment like getting a good job 
or the fear of failure in the examination. Ellis (1997) was 
of the view that a learner can be motivated by multiple 
factors based on the learning context and tasks [13]. He 
also opined that learning aptitude relies on the learner’s 
cognitive abilities in foreign language learning and for 
this reason, motivation includes the learner’s attitude and 
other relevant factors that determine the degree of efforts 
the learner puts in learning the language.

Numerous studies have been conducted worldwide to 
identify the factors that motivate EFL learners at different 
educational levels. In Bangladesh, Rahman (2005), 
conducted a study to recognize the factors that motivate 
the tertiary level students to learn English at a private 
university and found that learners have integrative 
motivation to learn English as a language [4]. Quadir 
(2017) found seven demotivating factors that hinder the 
English language learning of the higher secondary level 
students of Bangladesh [14]. Chowdhury, Roy, and 
Kabilan (2021) identified lack of intrinsic motivation to 
learn English language among the students of a 
Bangladeshi university [15]. However, as the literature 
suggests, all the studies have been conducted at different 
educational levels of Bangladesh to identify the 
motivational factors of mainstream English language 
learners. Therefore, the objective of this study is to 
explore the factors that motivate the tertiary level Aliya 
madrasah students in learning English language. 

3.  METHODOLOGY

This section includes the research design of this study. As 
numerous parts of it, the research questions, the setting of 
the research, the profile of the respondents, the tools, and 
data analysis procedure have been discussed here. This 
study applies mixed method research, as it deals with both 
the quantitative and the qualitative data.

3.1  Research Questions

Based on the objective of the study, the following two 
research questions have been formulated:

3.1.1. Which factors motivate the undergraduate Alia 
Madrasa students to attend their English language 
classes?

3.1.2. What measures can be taken to improve motivation 
of the less-motivated Alia Madrasa students?   
 
3.2  Setting of the Research

The research had been conducted at three Aliya 
madrasahs of Dhaka, Chittagong, and Sylhet divisions of 
Bangladesh. 

3.3  Profile of the Respondents

120 madrasah students of Fazil (Degree Pass course) level 
took part in this research. Among them 85 were male and 
35 were female. All of them completed their Dakhil (SSC) 
and Alim (HSC) examinations under the Madrasa 
Education Board. All of them took part in the survey and 
20 randomly selected students were chosen for the 
interview. However, 10 randomly chosen English 
language teachers took part in the survey and in the 
interview session. 

3.4    Research Tools

Survey questionnaire and interview were used as research 
tools in this study. Both the tools had been distributed 
among the students and the teachers. For proper 
triangulation of the study, the survey questionnaires for 
the students and the teachers were the same. However, the 
interview questions designed for the students were 
slightly different from those designed for the teachers.

3.5  Data Analysis

The survey questionnaires employed three point Likert 
Scale: Agree, Neutral, and Disagree to collect the 
perceptions of the participants. Next, the quantitative data 
collected from the surveys were analyzed through MS 

Excel and presented in the form of tables for clear 
understanding. On the other hand, the qualitative data 
obtained from the interviews have been coded and 
described elaborately. 

4.  FINDINGS AND DISCUSSION

This section includes the findings of the survey 
questionnaires that have been used for the students and the 
teachers, the findings of the interviews and discussion on 
the findings.

4.1  Findings of the Students’ Survey    
 Questionnaire

Table II: Students’ Perceptions on their motivation to 
attend EFL classes

From the table, it has been observed that about 80% of 
students disagree that they attend English classes because 
the want to pass in the English language courses only 
besides 80% students have interest in learning English as 
a foreign language. A positive response is also observed 
among students (79.50%) that they consider English as a 
prestigious language and the majority (83.50%) also 
agreed that English speaker is more respected in 
madrasah. 

It has been also observed that there is a positive sign 
among the students (63.30%) that they want to 
communicate with English speaking people. On the other 
hand, there is a negative sign among them (58.20%) that 
they do not want to read English books, newspaper, or 
magazines. About 77% students are interested to 
understand YouTube Videos, films, radio and TV 
programs in English language.

76.60% students shared the view that they participate 
English classes because they want to deliver religious 
speech in English whereas 12.41% students are neutral in 
their opinion and the remaining (25.09%) are disagree 
about the statement. However, majority (62.50%) of the 
respondents opined that they want to study abroad where 
English language skills are essential whereas about 25% 
students are disagree about their opinion and the 
remaining are neutral. Similarly, majority (68.50%) of the 
respondents opined that they want to work abroad where 
the knowledge of English is a prerequisite whereas about 
22.60% students are disagree about their opinion and the 
remaining (8.90%) are neutral.

A good number of respondents (63.80%) think that 
English will help them gather knowledge of other fields of 
study where some respondents are neutral (13.80%) and 
the remaining are disagreed. Similarly, majority of them 
(76.60%) believed them English is necessary to get a good 
job and the good number of them (63.80%) also believed 
that English language will broaden their outlook. There is 
an important statement observed that about 60.20% 
students give their opinion that their teacher does not 
forces them to learn English language and 33.80% of 
them are disagreed and the remaining are neutral. On the 
other hand, it has been observed that 76.60% students 
agreed that the madrasah forces them to attend English 
language classes.

4.2  Findings of the Teachers’ Survey    
 Questionnaire

Table III: Teachers’ Perceptions on Students’ Motivation 
to Attend EFL Classes

S
L 

Alia Madrasah 
students’ attend 
English classes 
because 

Agree Neutral Disagr
ee 

1. they want to pass in 
the English language 
courses only. 

13.1% 7.4% 79.5% 

2. they have interest 
in learning foreign 
languages. 

79.5% 15.3% 5.1% 

3. they consider 
English as a 
prestigious 
language. 

79.5% 5.1% 15.3% 

4. English speaker is 
more respected in 
madrasah. 

83.5% 9.7% 6.8% 

5. they want to 
communicate with 
English speaking 
people. 

63.3% 22.6% 14.1% 

6. they want to read 
English books, 
newspapers, or 
magazines. 

33.8% 8% 58.2% 

7. they want to 
understand 
YouTube videos, 
films, radio and TV 
programs in 
English language. 

68.3% 8.2% 
 

23.5% 

8. they want to 
deliver religious 
speech in English. 

76.6% 12.41% 10.9% 

9. they want to study 
abroad where 
English language 
skills are essential. 

62.5% 12.41% 25.09
% 

 

10
. 

they want to work 
abroad where the 
knowledge of 
English is a 
prerequisite. 

70% 10% 20% 

11
. 

English will help 
them gather 
knowledge of other 
fields of study. 

50% 20% 30% 

12
. 

English is 
necessary to get a 
good job. 

90% 0% 10% 

13
. 

English language 
will broaden their 
outlook. 

100% 0% 0% 

14
. 

teacher forces them 
to learn English 
language. 

60% 0% 40% 

15
. 

madrasah forces 
them to attend 
English language 
classes. 

100% 0% 0% 
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According to the data, almost 60% of the teachers opine 
that their students take English lessons because they want 
to pass the English language courses; although, 70% of 
them think that students express an interest in studying 
English as a foreign language. Additionally, majority of 
the teachers feel that their students consider English as a 
prestigious language as English speakers are better 
respected at madrasah.

However, 50% teachers are of the view that their students 
express a desire to interact with English-speaking 
individuals. An overwhelming majority of the teachers 
(80%) express the view that their students tend to avoid 
reading English novels, newspapers, or magazines but 
around 50% of them think that their pupils are interested 
in comprehending YouTube videos, films, radio, and 
television shows that use English language.

Eighty percent of teachers agreed that their students 
attend English lessons because they want to give religious 
speeches in English. However, half of the respondents 
indicated that their students cherish a desire to study 
abroad, where English language abilities are required, 
while around 30% of the teachers disagree with this 
statement and the remainder are indifferent. Similarly, the 
majority (70%) of respondents opine that their students 
have a desire to work overseas, where proficiency in 
English is required, whereas around 20% of the teachers 
expressed disagreement and 10% expressed neutrality.

A majority of respondents (50 percent) believe that 
English will aid the students in acquiring information in 
other subjects of study, while some (20 percent) are 
indifferent and the remainder disagree. Similarly, the 

majority of them (90 percent) stated that English is 
required for their students to have a successful career, and 
they all agreed (100 percent) that English would extend 
students’ outlook of the world. Majority of the teachers 
(60%) agrees that they need to force their students to learn 
English language and all of them agreed that curriculum 
of the madrasah forces them to attend English language 
classes as passing in the English language courses is 
mandatory. 

4.3  Findings of the Students’ Interview

In response to the first question, Students eagerly express 
their views of being not counted as Educated in the 
society if they don’t learn English. Madrasah students are 
treated as “poor in English” and ‘this propels our 
keenness to learn English more’, Student 4 says. In 
response to the second question, all the participants are of 
the view that English course can be beneficial for their 
everyday life. Student 9 opines, ‘English courses can be 
helpful for improving our fluency in speaking and 
polishing our writing skills and also helps us to gain the 
specific skills one need for a particular social or 
professional environment’. In response to the third 
question, students have mixed reaction. Sometimes 
institutions put pressure on them to take Courses if they 
are unwilling to do so. Although few take it as pressure 
but rest understand that it is for their own benefit. 
Regarding this, Student 17 says, ‘majority of us love to 
take English course without being pressurized’. In 
response to the fourth question, students do not agree to 
talk about the teacher's teaching method, because they 
have deep respect about their teachers. So far as most of 
them commented, the teachers should be friendly, patient 
to deal with the weaker students and up to date with 
technological advances. and about materials and task 
students main point was up-to-date. Regarding the last 
question, all of them agreed that the materials and the 
tasks they use in the class are accessible but it would be 
better if the materials are updated with the growing need 
of the students. To quote student 17, ‘we are now 
competing with other-medium (mainstream) students, so 
we should learn what they learn’.

4.4  Findings of the Teachers’ Interview

In response to the first question, the teacher participants 
opine that their students are eager to learn English 
language to adjust themselves with the mainstream 
students of the country, to prepare themselves for job and 
to represent themselves as ‘educated’. In response to the 
second question, the teachers opine that to improve their 
English language skills, students are keen to take 
language courses. Students are trying to adjust themselves 
with new curriculum and syllabus of English because few 
years ago they had only one course on English containing 

10
. 

they want to work 
abroad where the 
knowledge of 
English is a 
prerequisite. 

68.5% 8.9% 22.6% 

11
. 

English will help 
them gather 
knowledge of other 
fields of study. 

63.8% 13.8% 22.4% 

12
. 

English is 
necessary to get a 
good job. 

76.6% 11.2% 12.2% 

13
. 

English language 
will broaden their 
outlook. 

63.8% 13.8% 22.4% 

14
. 

teacher forces them 
to learn English 
language. 

33.8% 6% 60.2% 

15
. 

madrasah forces 
them to attend 
English language 
classes. 

76.6% 11.2% 12.2% 
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100 marks from grade six to grade twelve. Now they have 
to study two courses of English containing 200 marks. ‘To 
adjust with the extra 100 marks they are taking English 
courses more seriously’ says teacher 10. In response to the 
third question, most of the teachers agree that the existing 
English language courses do not fulfill their students’ 
purposes of learning English because the curriculum of 
Fazil level at Aliya Madrasah is not well-planned and up 
to date. Moreover, the meritorious students do not join as 
an English teacher in madrasah. Apart from that teacher 7 
says, ‘For the pressure of Arabic subjects, students cannot 
concentrate on the English language courses properly and 
their purposes of learning English remains unfulfilled’. In 
response to the fourth question, majority of the teachers 
opined that they need to force their students sometimes to 
be regular in the class and concentrate on their studies. To 
quote teacher 8, ‘sometimes I have to be strict and harsh 
to them, so that they don’t make any negligence in 
learning English language properly’. In response to the 
last question, teachers have mixed opinions. 6 teachers 
opine that the materials and tasks that they use for 
teaching English language cannot serve the purposes of 
their students’ learning English. The rest of the 
participants think otherwise. Teachers have different 
suggestions to make changes in the curriculum and 
teaching method. Teacher 5 says, ‘We can involve the 
students in co-curricular activities based on English. we 
can arrange weekly or monthly seminar where students 
perform with different topics based on English. We can 
create English friendly environment in the English classes 
where all students can speak in English spontaneously be 
it wrong or right. We can inspire them to read English 
newspaper, to watch English news, movies, English 
documentary and so on’. Most teachers suggested that the 
materials and the tasks used in the English courses are not 
fully useful and need to be reformed. Teacher 10 says 
“there are very limited topics in the English books. That's 
why students cannot grab the full English language from 
the materials and the tasks used in the English language 
courses’.

4.5  Discussion

As the result suggests, both the teachers and the students 
opine that the Aliya Madrasah students have interest in 
learning foreign languages and they consider English to 
be a prestigious language. However, they do not want to 
read English books, newspapers or magazines other than 
their textbooks to improve their English reading skills, 
rather they want to focus on speaking skill development 
as they want to deliver religious speech in English. 
Students think English is essential to get a good job and 
they want to learn English because if they get the 
opportunity, they like to go abroad for working. However, 
as English is a mandatory course of their Fazil 
curriculum, their madrasa enforces them to take English 

courses. On the other hand, there are some discrepancies 
regarding the motivational factors among the teachers and 
the students. Although majority of the students opine that 
they do not learn English language only to pass in the 
examination, however, majority of the teachers think the 
opposite. Students’ want to learn English language 
because they like to communicate with English speaking 
people, go abroad for higher studies, and gather 
knowledge of other fields of study, but majority of the 
teachers do not think the same. Majority of the students 
opine that they want to understand YouTube videos, films, 
radio and TV programs in English language then again the 
teachers think the opposite. As the findings of the study 
indicate, the tertiary level Aliya madrasah students are 
instrumentally and extrinsically motivated to learn 
English in their EFL classrooms. 

5.  RECOMMENDATION

1.  Authentic Teaching and pedagogic materials should  
 be used more often in the classroom.
2.  The emphasis of the English curriculum and syllabus  
 should be on four skills of language learning.
3.  Textbook materials should be generic rather than   
 segregated, such as madrasa English and general   
 English books.
4.  English language teachers must participate more   
 training programs and workshops that enhance their   
 capability.
5.  Digital tools and blended education system must be  
 incorporated for betterment of learning.
6.  Teacher position should be improved in order to get  
 financial and emotional support.
7.  In order to get competent and qualified teachers,   
 Recruitment system must be more competency   
 focused and fare. 
8. All Madrasa education teachers must have a   
 professional degree, such as a B.Ed. or an M.Ed.
9.  Periodic, monthly, half yearly and yearly cluster   
 training session for Madrasah teachers must be   
 imposed by proper authority 
10.  The teaching-learning environment must be   
 improved both inside and outside the classroom,   
 including socialization, co-curricular activities that  
 are well-equipped with technology, Students   
 participation in language clubs, seminars, and   
 symposium boost their motivation and confidence for  
 learning.
11.  Teachers must teach vocabulary and grammar at the  
 appropriate level for their students' abilities. Teachers  
 never utilize examples that go beyond their own   
 preconceptions.
12.  Most importantly, teachers should be more courteous  
 and open hearted to their pupils that fell them stress  
 free and confident.
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6.  CONCLUSION

Due to the fact that English is regarded as a foreign 
language in Bangladesh, we must need defined 
motivation goals and objectives to get desired outcome on 
language learning. A specific motivation objective and 
aim should be established to evaluate the performance of 
students and teachers. Although the study reveals that 
Madrasah students are extremely motivated and 
enthusiastic about learning English language in the EFL 
classrooms, the unfortunate reality is that the study's 
conclusions have little effect on their performance. 
Surprisingly, their performance and general attitude 
toward classroom-based learning do not reflect their 
enthusiasm. To overcome this barrier, the Madrasah's 
curriculum and content should be organized in a way that 
motivates and appeals to the students’ purposes of 
learning English language.
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4. Do you or the Madrasah authority force the students to 
attend English courses? 

5. Do you think the materials and the tasks used in the 
English courses are useful? Do you have any suggestion?
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